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Teaching and Learning Policy

Aims:
This Policy is a live document that represents the current practice in the school. It aims to:
•
•

Establish a clear pedagogy that is informed by both Christian values and educational
research.
Set clear expectations and a ‘house style’ for teaching and learning across the school.

A Christian Perspective on Teaching and Learning
Our Christian Ethos tells us much of the why and a great deal of the how we go about teaching.
Below is a brief summary of the biblical basis for our view of learning and pedagogy.
Learning & Faith
•
•
•

People of faith are engaged on a search for meaning. This is process of asking and seeking
answers to big questions.
This enquiry enables people to grow in wisdom and understanding, effects in them a change
of heart (metanoia) and leads them to action.
The Bible describes this learning process as a journey of faith and a history of the
relationship between God and his people.

Learning in the Old Testament: Relationship and Dialogue
•
•

Learning in the Bible is relational. The people of Israel learn on their journey out of Egypt
through their special relationship with God. ‘I will take you as my own people, and I will be
your God.’ Exodus 6:7
This learning relationship involves dialogue: e.g. when God asks Adam in the Garden of Eden,
'Where are you?’ (Genesis 3:8) or when he asks Cain, 'Where is your brother Abel?’ (Genesis
4:9). This dialogue is not just one sided. Humans can also initiate it. Both Abraham and
Moses question God and God may even change his mind as a result.

Learning in the New Testament
Discipleship
•
•
•
•
•
•

Jesus (the teacher) calls his disciples to be learners.
Jesus meets learners where they are and calls them to follow him.
He often starts with listening and noticing. ‘When he noticed how the guests chose the
places of honour, he told them a parable.’(Luke 14:7)
Jesus is open to questions ‘Who is my neighbour?’ (Luke 10:29) and often asks challenging
questions of his own ‘Who do you say that I am?’ (Mark 8:29)
Jesus allows his disciples to make mistakes and to learn from them.
In placing a child at the centre Jesus encourages teachers to be humble and models the need
see teaching from the learner’s perspective. (Matthew 18:2)

The Kingdom of God
•
•
•

Jesus challenges the current way of doing things and is prepared to overturn the old order.
He gives us a vision of hope and justice in the Kingdom of God
Jesus sets high expectations for his followers and is prepared himself to go out of his way to
help those most in need. ‘Going the extra mile’ ( after Matthew 5:41)
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•

Christian people have hope in the coming age of justice that is the Kingdom and are
challenged to work with urgency for its coming in the here and now. As Martin Luther King
Jnr put it in ‘The fierce urgency of now!’

A Research Based Pedagogy
“The biggest effects on student learning occur when teachers become learners of their own
teaching, and when students become their own teachers”. John Hattie (2009)
A wide range of educational research points very clearly towards teachers being capable of having
one of most powerful influences on pupil outcomes. This means that what teachers do and what
they believe about learning really matters. At St Mary and All Saints we aim to create and sustain
passionate teachers who:
•
•
•
•

Teach in the most deliberate and visible way.
Intervene in calculated and meaningful ways to alter the direction of learning in order to
attain the desired goals.
Know the impact of their teaching by seeking feedback on their practice from both pupils
and colleagues.
Put the learners ‘in the driving seat’ by helping children to clear about and engaged in their
learning.

We therefore employ teaching strategies and adopt mind-sets that build on our Christian ethos and
are identified as being most effective.
Teachers and leaders:
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Work on forming positive relationships and trust both in the classroom and in the staffroom
See Intelligence, learning behaviours and achievement as changeable, enhanceable and
never fixed.
Put the child (learner) at the centre evaluating the effectiveness of teaching from the point
of view of the pupils.
Have high expectations for all pupils by letting go of labels and being prepared to be
surprised about how much pupils know and can do.
See planning as ‘backward design’ starting with understanding of where the children are and
then setting challenging goals.
Ensure we are clear about desired outcomes and purposes for the learning.
Make learning goals transparent to pupils (Learning Intentions and Success Criteria).
Ensure children are actively involved in the learning process (e.g. setting their own success
criteria, engaging in peer and self-assessment, knowing about levels, working towards
personal bests and targets).
Welcome children’s questions and mistakes as learning opportunities.
Give feedback (verbal and written) that tells children how well they are doing and to moves
them on in their learning.
See all forms of assessment as feedback to the teacher from the pupils
Use assessment information to adapt their teaching to better meet the children’s needs.
Make dialogue a key feature of lessons, minimise teacher talk and support children with
subject specific vocabulary and the language of learning.
Make the very best of the available learning time (The fierce urgency of now).
Marshal the human resources within the classroom and across the school to meet pupil
needs and to maximise pupil- teacher interaction.
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This is summarised in our 10 Non-Negotiables for Learning and Teaching.
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10 Non-Negotiables for Learning and Teaching at SMAS

Relationships and Trust

1.

(The conditions for learning and growing together)
High Expectations

2.

(Challenge, Independence, Behaviour and Presentation)
Questions and Dialogue

3.

(A 2-way learning conversation)
Feedback

4.

(To pupils from teacher and to teachers from pupils)
Clear Goals

5.

(Learning Intentions, Success Criteria, Learning Journeys & Targets)
Flexibility and Adaptation

6.

(Changing what we do to meet pupil need- ‘going the extra mile’)
Learning to learn

7.

(Reflection, self-help strategies, learning attitudes)
Time and Pace

8.

(Maximising learning time)
Meaningful Contexts

9.

(The Big picture , Lift-offs and Landings)
Learning Resources and Environments

10.

(Classroom displays and staff deployment)

Every teacher is expected to follow the above in the way they organise their classrooms, plan in
collaboration with colleagues and interact with pupils.
It will also be a focus for school development planning, CPD and various forms of monitoring and
self-evaluation.
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1 Relationships and Trust
All staff at St Mary and All Saints are expected to:
•
•

Develop positive relationships with pupils and colleagues.
Establish a sense of trust where mistakes are welcomed and we work in collaboration to
identify the impact of our teaching on pupil outcomes.

2 High Expectations
Teachers must create an environment of high expectation in the classroom:
•
•
•
•
•

Pitching learning intentions and success criteria that provide challenge for all.
Promoting self-reliance and independence (see Appendix 4 The 4 Bs).
Expecting high levels of effort and presentation (Appendix 1).
Praising good behaviour (as per behaviour policy).
Providing children with opportunities to challenge themselves (e.g. Choosing more
challenging Maths questions).

3 Questions and Dialogue
Teachers must:
•
•
•
•

•

Ensure there is a learning dialogue not a monologue
Minimise teacher talk and listen to pupils
Use discussions to illicit evidence of learning and progress then respond and adapt.
Encourage pupils to ask questions using strategies such as:
Question boards/ boxes in classroom
Praise for good questions
Question of the day/ week identified at end of each day week. ‘The best
question today was _____ because _________.’
Ask questions to individuals and groups that challenge and make pupils think. A range of
questioning strategies must be used this should include:
Open and closed questions
Use of white boards/ number cards/ number fans (to show answer)
Talking Partners (to discuss answers)
No hands up and random selection of answerer
Pose, Pause, Pounce, Bounce (ask question, give thinking time, choose child
to answer, go to other child to reflect/answer supplementary question)
Use of Higher Order thinking skills to formulate questions (Appendix 7)

4 Feedback
•
•
•

Every class must have displayed what pupils expect of their teachers (see appendix 2 display)
and regularly discuss with pupils what is helping them with their learning.
Teachers should feedback throughout each lesson often stopping and reviewing the learning
partway through the lesson (mini plenary).
Feedback is given verbally and in writing. Written marking must follow the policy (see
Appendix 3).
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•

Every lesson begins with some verbal or written feedback from the previous lesson and time
for pupils to respond to this. (Written responses are written in green ink- see Appendix 1:
Presentation)
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5 Clear Goals
Teachers must be clear about the learning that needs to occur and help children to engage with their
own learning.
At planning meetings teachers work together to set a desired learning outcome (landing- see
meaningful contexts) learning journeys, learning intentions and success criteria.
•
•

•

•
•

Learning journeys are displayed on learning walls, reflected upon regularly with the children
and may be used assessment tool.
Learning intentions are shared in every lesson and are used to head written work. They are
written as clearly and simply as possible and explained by the teacher highlighting any
technical language. All learning intentions are written in the form: To……..This helps children
answer the frequently asked question ‘What are you learning?’ with the answer ‘I am
learning to……’
Success Criteria are listed in clear and simple language (in note form) and displayed in the
classroom. They help the children to answer the questions ‘What do you need to
remember? ‘ or ‘What will you be able to do? (i.e. how will we know you have learnt to …?).
Success criteria are either generated with or shared with pupils within the lessons. (see
appendix 5 and 6 for more on learning intentions and setting success criteria).
Individual targets are given in marking feedback and through the differentiated use of
success criteria (as appropriate)
Group Targets are set for pupils each unit for Reading, Writing and Maths following a prior
learning check (e.g. cold writing task). These targets are recorded on book mark cards in the
relevant book.

6 Flexibility and adaptation
Teachers must use assessment information to tailor and adapt their teaching to meet pupil need.
This means being prepared to:
•
•

Use what we have learnt about pupils in lessons (see 4: Feedback) and other summative
assessment (levelling /testing data).
Change planning, accelerate or slow down along the learning journey.

Teachers at St Mary and All Saints are expected to ‘go the extra mile’ for those in most need of extra
support. They are expected to know the needs of their classes particularly vulnerable groups
including pupils entitled to the pupil premium, G&T and SEN pupils. Teachers must be clear about
what support these pupils are receiving and the impact it is having.
Note: Teachers are expected to keep a paper planning file in their classroom at all times. This
should show the adaptations and changes made to planning as children progress through a planned
learning journey.
7 Learning to learn
Teachers are expected to praise and encourage children to: work with increased independence,
building their resilience and ability to tackle challenges and errors by:
•
•
•

Using the 4Bs (Brain, Board, Buddy, Boss- how to get help in the classroom see appendix 4).
Modelling making, welcoming and learning from mistakes.
Praising children for good learning ( good questions, effort, resilience, mistakes)
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•

Reflecting on and talking about learning (dialogue, questions, feedback)
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8 Time and Pace
Teachers are expected to maximise learning time by:
•
•
•

Being ready and prepared to teach each lesson.
Plan and rehearse transition times with their classes.
Structuring lessons and organising timetables.

9 Meaningful Contexts
Teachers must help children to see the ‘Big Picture’ of what and why they are learning. Strategies for
achieving this include:
•
•
•
•
•

Using a script such as ‘You are learning_____ so that _____It will help you to_____’.
Linking learning intentions to the children’s aspirations (see display expectations).
Planning engaging ‘Lift offs’ that allow children to show what they already know and want to
learn.
Planning creative ‘Landings’ where children reflect on, celebrate and apply their learning
Taking every opportunity to involve parents in the learning journey.

10 Learning Resources and Environments
In order to achieve all of the above we must:
•

•

Make the very best of classrooms and other learning environments (see Appendix 2 Display
expectations).
Above all use the human resources in the school effectively (deployment staff, support,
collaboration and feedback etc.).
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Appendix 1: Presentation in Books
KS1
All Books
•
•
•
•
•
•
•
•

To be labelled by adults in handwriting modelling the schools handwriting scheme
Plastic covers to be used keep books in good condition
Date to be written on the right hand-side, top line (child or adult)
Learning Intention to be written on the next line down (or printed and stuck in)
LI and feedback written by adults model the school handwriting style
Adult feedback is in black, children’s responses in green
Page to be ruled off underneath children’s response to marking
Any worksheets should be trimmed and stuck in neatly

Maths
•
•
•
•
•

Maths Books – pencils only, encourage children to write one digit per square and to put a dot
after the question number and then leave a square
Maths - Date is numerical and written at the top right hand side of the column
All drawings, diagrams, tables, to be drawn in pencil in any book
All straight lines to be ruled
Mistakes should not be rubbed out. The correction should be done underneath

Presentation in Books – KS2
All Books
•
•
•
•
•
•
•
•

To be labelled by adults in handwriting modelling the schools handwriting scheme
Plastic covers to be used keep books in good condition
Date to be written on the right hand-side, top line and underlined once
Learning Intention to be written on the next line down and underlined once
Leave a line underneath the Learning Intention and then start the work
Adults model and children follow the school’s handwriting style
Adult feedback is in black, children’s responses in green.
Page to be ruled off underneath children’s response to marking

Writing
•
•
•
•

The beginning of a new paragraph should be marked by an indentation
When children’s handwriting is neat and joined they are given a pen licence
School handwriting pens only are used for writing
Any worksheets should be trimmed and stuck in neatly

Maths
•
•
•
•

Sharp pencils only, encourage children to write one digit per square and to put a dot after the
question number and then leave a square
Calculations – fold page in half and then write sums down the page
Maths - Date is numerical and written at the top right hand side of the column
All drawings, diagrams, tables, to be drawn in pencil in any book
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•
•
•
•

All straight lines to be ruled
In maths – mistakes should not be rubbed out. The correction should be done underneath
Mistakes in pen need to be ruled through once
No tipp-ex or pen-erasers to be used
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Appendix 2: Display Expectations

To be displayed in every classroom:
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Diamond Rules and relevant behaviour display
School Prayers
Fire Safety information
House points and achievements (space for certificates etc.)
English and Maths Learning Walls (Topic Learning Wall in Foundation Stage)
Vocabulary and technical language displays for literacy, maths, science, topic
Phonic displays (in FS/ KS1)
A balance of Maths and English displays
Aspirations (around doorway)
4 Bs (Brain, Buddy, Board, Boss)
Children’s and teacher’s expectations (what you expect of learners and what they expect of
you)
‘Do you remember?’ board – area to display photos of the year’s special events/
achievements
Book Corner (that celebrates reading)
Reflection Area

Corridor Displays
•
•

Must showcase the achievements and celebrate the best learning outcomes. These are
changed on a termly basis with each class having an RE and Topic display.
In addition annotated examples of Level 3 (KS1) and Level 5 (KS2) work are displayed in the
corridors as models to which all can aspire.

What Makes for Good Displays?
Displays:
•
•
•
•
•
•
•
•

Are interactive and useful (they help children with their learning)
Show learning process and celebrates learning outcomes
They model the high expectation we have of pupils –work is carefully placed and fixed, well
presented handwriting models the schools handwriting policy etc.
Are attractive multi-dimensional and colourful,
Include named work and photos
Are created by Teachers, TAs and Children
Are set at eye level for pupils as much as possible (including table top resources/ displays)
Include labels that are clear and give information and an explanation of the display

Book corners: Encourage enjoyment and books, display books and include comfortable seating.
Reflection Areas: Reflect assembly stories and themes, include children’s questions /comments/
prayers, are interactive and include artefacts (e.g. important items children have brought from
home).
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Appendix 3: Feedback and Marking Policy

The purpose of feedback
•

To provide recognition and encouragement of pupil success and how to make further
improvements.

•

To enable children to make rapid progress in their learning and to raise levels of attainment.

Verbal Feedback
Staff at the school are committed to provide high quality verbal feedback
It is expected that all children will receive frequent verbal feedback, since this has a significant
impact upon their opportunities to make progress. Feedback should be given at the beginning of
each lesson, celebrate successful learning and specify what the children need to do next to improve.
Feedback may be given individually, to small or large groups. There should be a good match between
verbal feedback, marking and written feedback. It is recommended that notes are made at the time
of marking to prepare the feedback.
The purpose of marking:
•
•
•

To evaluate the success of teaching
To evaluate the progress that children are making individually, in groups and as a class.
To identify the next stages of learning required and teaching needed to achieve this;
including any modifications to planning.

Regularity of Marking
Work in foundation subjects should be marked as completed. English and Maths marking is expected
to be more detailed, to include frequent feedback which clearly identifies next steps.
Where a large number of children make the same error or misconception, it may be more
appropriate to give verbal feedback to a class or group and adapt the LI for the next lesson.
All homework, apart from FS homework must also be marked as completed. Homework returned on
time will be marked. If homework is returned late then marking will be at the teacher’s discretion.
Marking feedback
It is expected that marking will always be combined with verbal feedback. Marking consists of
comments celebrating the successful elements of the child’s work and what they need to do to
improve.
Written feedback should always be appropriate to the age and understanding of pupils. For younger
children or children with poorly developed reading skills it may be necessary to read written
comments to them to explain what they mean. This can be done by the teacher, a peer or support
staff. Prompt verbal feedback will be more meaningful for the child.
We use a star to indicate what is good about a piece of work and an arrow to show the child where
we are giving them a ‘next step’. Comments are always written in child friendly language and often
in note form.
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e.g. L.I. To write a story opening.

Paragraphs, descriptive setting, excellent use of speech

Use ‘show not tell’ to introduce your characters.

In the case of Maths work such as a page of calculations it is not necessary for each correct answer
to be ticked rather teachers give overall feedback on the L.I. and next step feedback is given for
mistakes and misconceptions (not crosses).
e.g. 3x12=15

check the operation

Children should reflect on the Learning intention and record this in their books once a week for
English and maths.
e.g.

I can…. / I can’t yet. I need to work on….. etc.

Using Success Criteria to Feedback
Success criteria are used by children to help them to self or peer mark their work at the end of a
topic. For example: when writing in a particular genre at the end of a unit of English work. Children
should be involved in drawing up these success criteria.
We use this approach since it enables pupils to be involved in the evaluation of their successes and
ways in which they need to improve.
e.g. LI: To write my own fairy story.
Fairy Story Language
Character names
Character descriptions
Setting
‘Golden words’

Support Staff
TAs and WAs mark work and give feedback to the group they are working with in the lesson.
They should mark in pen using this policy and initial their comments.
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St Mary and All Saints Marking Policy Summary
Foundation Stage
Annotate with the date and what it says (if necessary) and adult initial
A short written comment giving feedback against the LI and success criteria
Mark with codes:
VF Verbal feedback given
S
Support given by adult
I
Worked Independently
C
Copied
VP Verbal prompt given
AD Adult Directed Task
CI
Child initiated Task

Written Marking

Key Stage 1 and 2
e.g. To write an opening to my story.
Paragraphs, descriptive setting, excellent use of speech

At regular intervals as
appropriate to stage in
Learning Journey (eg.
Daily in innovation stage
of TFW).
Requires response from
children
Marking against Success
Criteria
May be used by children
to peer or self-mark.
Requires response from
children

Use ‘show not tell’ to introduce your characters.

e.g. To write my own fairy story.
Fairy Story Language
Character names
Character descriptions
Setting
‘Golden words’
Write a description of one character.

Marking codes:
VF Verbal feedback given
H
Help given by adult
I
Worked Independently
G
Group Work
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Appendix 4: The 4 Bs

Can I think
for myself?
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Ask someone
on my table.
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What is
around the
room that
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Am I still stuck?
I need to put my
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Appendix 5: Learning Goals

Learning Intention
Q: What are you learning
A: I am learning ……(learning intention)

The learning (not the task)
Success Criteria

Explained as part of teaching
(not just a title for work)
A: I will be able to/ I need to remember to …(list criteria)

Q: What will you be able to do/ What do you need to remember?

The things you need to do to show you’ve learnt.
(not a set of task instructions)
Always planned and sometimes prepared.
Children can generate but teacher must be clear first.
Appendix 6: Generating Success Criteria with children

At St Mary and All Saints children generate their own success criteria
often by using the term “What Makes Good?” to support this. This process
of generating success criteria can be used in all curriculum areas.
It usually begins by analysing a good example of what the children will be
working towards, or by using a puppet or video as a model. The children
are then asked to discuss what makes the example “good” and the
teacher collates their ideas on a list or mind map.
Whilst working the children refer to this to ensure they are meeting the
success criteria.
These success criteria can then be used as a basis for giving children
verbal feedback, marking and peer assessment (see Marking Policy)
A teacher uses “What Makes Good?” to support differentiation in the
classroom setting target criteria groups and individuals and together the
class deciding on the ‘most important feature’ that their work must
include.
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Appendix 7: Question Starters for Thinking Skills (Blooms Taxonomy)
Knowledge
Who? When? Where?
What happened after…………?
How many?
Who was it that?
Who spoke to?
Which is true?
Find the meaning of………
List the main events.
Make a timeline of events.
Make a facts chart.
List any pieces of information you can remember.
Working with two or more sources of information…...
Comprehension
Can you write in your own words?
Write a brief outline of…
What do you think of……..?
What is the main idea of……..?
Can you distinguish between…?
Can you provide a definition
for….?
Can you provide an example of what you mean by…….?
Application
Do you know another instance where…………..?
Can you apply the method used to some experience of your own ?
What facts would you change if………………..?
From the information given, develop a set of instructions about……..
Would this information be useful if you had to………..
Could this have happened in……..?
Analysis
Which event could not have happened if………..?
If…………….happened, what might the ending have been?
How was this similar to………?
What was the underlying theme?
What do you se as other possible outcomes/endings?
Why did…………….occur?
Can you compare your………...with that presented in………….?
What are the problems of…….?
What was the turning point in the story?
Synthesis
Can you design a………..to………….?
What is a possible solution to..?
What would happen if?
Can you create new and unusual uses for……………..?
How would you devise a way to……...?
Can you develop a proposal that would………….?
Evaluation
Is there a better solution to….?
Judge the value of……………?
Defend your position about……..

Lower Order Thinking Skills
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How would you feel if…………?
Do you think…………...is a good or bad habit?
Explain.
What changes to……….would you recommend?
Why?
Are you a ……………...person? Why do you think that?
What do you think about………?
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